
Inquire to Learn!
There are many ways in which Māui and the Sun/ 
The Sun and Time can be used as a base for Inquiry 
Learning. This is just one suggestion.
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Level  
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Session 1
Using the Big Book, share-read Māui and the Sun, 
stopping at natural points for discussion. Draw on 
the students’ prior knowledge of Māori culture, 
Māori and Polynesian folk tales, the demi-god 
Māui; time, problem solving, and heroes.
Possible Starter Questions for Discussion

Māori Culture, Folk Tales, and Māui: Who is 
Māui? Many of the students will be familiar with 
the character of Māui through the movie Moana. 
Explain to the students that the Disney version of 
Māui was drawn from many different Polynesian 
cultures. Discuss that Māui is an important 
character in folk tales from Aotearoa, Tonga, 
Samoa, Tahiti, and Hawaii. Point out that Māui is 
a demi-god and a trickster character – a folk hero 
whose clever exploits make life better for people. 
Brainstorm other folk tales about Māui, such as 
Māui fishing up the North Island of Aotearoa (and 
other Polynesian islands, such as Tonga), and Māui 
stealing fire from the underworld.

Time: Why do people often wish they had more 
time? What can time be used for? Who do you think 
would most wish they had more time? Why?

Problem Solving: Why do folk tales and other 
stories often involve a problem that needs to be 
solved? Discuss that stories have a structure – 
in the simplest form a story has a beginning, a 
middle, and an end. Folk tales often include a 
problem that must be solved, for example: the sun 
travels across the sky too fast. This is introduced at 

the beginning. The middle of the story contains the 
action of how the problem is solved, for example: 
Māui and his brothers try to catch and slow down 
the sun. This is the exciting part of the story, or 
climax. The end of the story is the resolution: the 
sun agrees to move slowly across the sky, giving 
people more time in their day. Discuss that folk 
tales can be a way for people to feel that they have 
control over the world. They are also a way to pass 
on knowledge and appreciation. 

Heroes: What makes a hero? Why? Discuss that 
heroes often solve problems. They are also often 
good leaders. Heroes show positive qualities, such 
as determination in the face of setbacks. 

Text and Illustration Based Inquiry Questions

Cover: Look at the cover and read the title. Ask, 
What do you think Māui is doing to the sun? Why? 
Discuss that the sun in this folk tale has a face and 
can talk. This is an example of anthropomorphism,  
which is the literary technique of giving human 
characteristics, emotions, and behaviours to non-
human things. Look at the cameo illustration 
on the title page and discuss what it is and its 
connection to Māui. (Māui’s magic fishhook made 
from the jawbone of his grandmother.) Ask the 
students to predict how the fishhook may play a 
part in the folk tale Māui and the Sun.

PP. 2–3: Revisit the text and invite the 
students to define the Māori words:  
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Ka pai: good; hangi: earth oven used to cook food; 
kai: food; kōwhai: yellow; karaka: orange; whero: 
red; Rā: sun. Ask, Which pieces of text tell us that 
Māui thinks the sun has set too early? (“Night time 
already!” exclaimed Māui. “The sun races across 
the sky. There is not enough time in the day.”; Hours 
later, Māui was still grumbling)

PP. 4–5: Revisit the text and illustration and point 
out examples of anthropomorphism of the sun. 
(the sun laughed at the people shivering with cold 
in the darkness; the sun sniggered as it raced back 
to bed; a slow, old man) Point out the past tense 
verbs laughed, sniggered, and raced. Ask, How is the 
sun being portrayed? (as cruel) Ask, What do the 
people need more time for? (to fish; to work in their 
gardens) Point out that the solution to the problem 
comes to Māui in a dream. Ask, What is Māui’s 
plan? (to catch the sun and slow him down) 

PP. 6–7: Review the text and illustration and ask, 
Which word in the text reminds us that Māui is a 
demi-god with special powers? (magic) Ask, Why do 
Māui’s brothers change from mocking their “little 
brother” to agreeing to help him battle “the mighty 
sun"? (because he has a plan and a secret weapon 
and he has already proven himself capable through 
other fantastic, magical exploits, such as fishing up 
the North Island)

PP. 8–9: Review the text and draw the students’ 
attention to the Māori words: harekeke: flax; 
whānau: family; karakia: a prayer, song, or chant 
e.g., for spiritual guidance, protection, or for 
power in battle. Ask, How does the text show us 
that Māui is a good leader? (Then Māui showed his 
whole whānau how to turn harekeke into strong 
rope; Māui pushed aside his anger and concentrated 
on showing his family how to turn the rope into 
a huge net; Māui sung a karakia.) Share with the 
students that Māui learned how to turn harekeke 
into rope when he was in the underworld. Ensure 
the students understand that because of Māui’s 
karakia, the net is now super-strong.

PP. 10–11: Review the text and ask, Can anyone 
tell me what haere mai means? (come here). Point 
out that heroes in folk tales and other stories often 

go on long and difficult journeys. Ask, Why do 
Māui and his brothers travel only at night? (because 
they do not want to be seen by Rā, the sun) Ask, 
Why does the group travel “ forever eastward”? 
(because the sun rises in the East) Point out the 
phrase whero-hot and ask, What does this mean? 
(red-hot, extremely hot) Direct the students to 
the illustration and ask, How does the illustrator 
show that there is a lot of heat coming from Rā? (by 
having some of Māui’s brothers shield their faces) 
What character traits does Māui show? (leadership, 
concern for others, determination)

PP. 12–13: Review the first paragraph and ask, 
How do you think Māui’s oldest brother is feeling? 
(afraid) What is a pipi? (a small shellfish) What 
would happen to an open pipi left in the sun? (it 
would dry, shrivel up, and go bad) As a class, 
brainstorm other descriptive statements that begin 
with: “Rā’s heat will turn us into...” e.g. burnt toast
Point out to the students that the first paragraph 
represents a challenge to Māui’s leadership. Ask, 
How does Māui respond to this challenge? (strongly, 
but without anger) How does Māui protect himself 
and his brothers from the sun’s heat? (by building 
a strong clay wall) Ask, Why was clay the perfect 
building material? (it is naturally occuring, easy 
to work with, and dries into a very hard product 
when exposed to extreme heat) Ask, Why did the 
net not burn? (because it was protected by the 
karakia Māui had sung over it – P. 9) 

PP. 14–15: Review the text and ask, How do we 
know that this is the climax of the story? (because 
it contains the main action – Māui catches Rā, as 
planned, and makes Rā agree to slow down) Ask, 
Do you think Rā would have agreed to slow down if 
it weren’t for Māui’s magic hook? Why/why not?

PP. 16: Review the text and point out that the 
author has used the repetition of the word slowly 
to create a change of pace. Point out the simile Rā 
crept across the blue day like an old man. Remind 
the students that a simile is a comparision between 
two things using the word as or like.  
Ask, How do we know that this is the 
end, or resolution, of the story? (because 
the problem has been solved)
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Further Discussion and Inquiry Extension

Share-read other folk tales about Māui, both from 
New Zealand and the Pacific Islands. How do their 
portrayals of Māui differ? How are they the same?

Challenge the students to make posters about 
Māui, highlighting his heroic qualities. Scan 
or photograph the posters and email to info@
cleanslatepress.com with the artist’s name, age, 
and school. Selected artworks will be posted on the 
Clean Slate Press Facebook page and the artist will 
receive a prize.

Challenge the students to see how many native 
plants they can spot and name in the illustration 
on P. 11, e.g. nikau, karekeke, cabbage tree, ponga.

Create sculptures of Māui or Rā from clay and 
learn about the firing process.

Learn how to collect, prepare, and weave flax/
harekeke. There may be local experts who would 
be happy to share their knowledge. Alternatively, 
there are many guides on the Internet.

Encourage the students to retell the story of Māui 
and the Sun from the point of view of Rā. 

Share-read other folk tales and legends about the 
sun e.g. Ra and the Sun Boat (Egypt), A Visit with 
Moon and Sun (StoryWorld 1 – Inuit), The Sun and 
the Wind (Aesop –Greece), Icarus and Daedalus 
(Greece), Hou Yi and the Ten Suns (China).

Session 2
Using the Big Book, share-read The Sun and Time, 
stopping at natural points for discussion. Draw on 
the students’ prior knowledge of the sun, ancient 
cultures, seasons, time, and clocks. 

Possible Starter Questions for Discussion 
and Inquiry

Māori Greeting: Does everyone know how to say
hello in the Māori language? It is kia ora.

Cover and Contents Page: Look at the cover of 
The Sun and Time and tell the students that this is 
a photo of the sun taken from space. Ask, How do 
you think the sun and time go together? (time can 
be measured by the position of the sun in the sky 
or where Earth is in relation to the sun) Look at the 
contents page and ask, What does this photo show? 
(the sun rising/setting) 

Seasons: Reread the last sentence on P. 1 of The 
Sun and Time and ask, What causes the seasons? 
Share with the students that the seasons are caused 
by the tilt of Earth as it travels around the sun. 
Throughout the year, different parts of Earth are 
tilted towards the sun. When the South Pole 
(Antarctica) tilts towards the sun, it is summer in 

the Southern Hemisphere (December, January, 
February). When the South Pole tilts away from the 
sun, it is winter in the Southern Hemisphere (June, 
July, August). Ask, When is it summer in the 
Northern Hemisphere? When is it winter in the 
Northern Hemisphere?

Ancient Cultures: Reread the bottom caption on  
P. 1 of The Sun and Time and ask, Why do you 
think many ancient cultures viewed the sun as a god 
or goddess? Lead a discussion on the importance 
of the sun as a source of life. Point out that the 
sun provides energy, light, and warmth to Earth, 
causing crops to grow.

The sun: What is the sun? Does it travel across 
the sky? Reread PP. 2–3 of The Sun and Time and 
review the students’ understanding of the text. In 
relation to “How Hot Is the Sun?”, point out to the 
students that home ovens only go up to around 
260˚C.

Time: How long is a year? Why is it this exact 
number of days? Reread P. 4 of The Sun and Time 
and review the students’ understanding  
of the text. Review P. 1 and ask the  
students to predict the sun’s current  
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position in the sky. Go outside and compare the 
sun’s position to the students’ predictions.

Clocks: Why are clocks important? Why do we 
measure time? Reread PP. 6–7 of The Sun and 
Time and check the students’ understanding of 
the text. Brainstorm a list of reasons, both in the 
present and the past, why people need to measure 
time. Ask, Are there some situations where we 
need to know the time more accurately than others? 
What might they be? Review P. 8 and ask, Which 
is your favourite clock? Why? Share the following 
additional information:

1. Old Bank Arcade, Wellington: Every hour, 
music plays and the clock opens to show scenes 
from Wellington’s past.

2. Victoria Clock Tower, Christchurch: The 
Victoria Clock Tower was the first town clock in 
Christchurch. Made in England, the tower arrived 
in New Zealand in 1860 in 147 packages.

3. Glockenspiel, Stratford: Four times a day at 
10am, 1pm, 3pm, and 7pm, Stratford’s glockenspiel 
clock plays music and the famous characters of 
Romeo and Juliet pop out of the windows. What 
do Romeo and Juliet have to do with Taranaki? 
Shakespeare, the author of Romeo and Juliet, 
was born in Stratford, England and Stratford in 
Taranaki was named after this town.

4. Clock Tower, Hastings Central Mall: Hastings’ 
clock tower has shown the time in Art Deco style 
since 1935. It also displays the names of the 93 
people from Hastings who died in 1931 due to the 
Hawke’s Bay earthquake.

5. Timeball, Lyttelton: Lyttelton is home to one 
of the last working timeballs in the world. Built in 
1876, the timeball dropped from a 15-metre high 
mast every day at a set time. Ships in the harbour 
would check the accuracy of their timepieces at the 
moment the ball dropped. 

6. Floral Clock, Albert Park, Auckland: New 
Zealand’s first floral clock was built in Auckland in 
1953 in honour of the first visit to New Zealand by 

Queen Elizabeth ll and Prince Phillip. The flowers 
in the clockface are replaced and redesigned twice 
a year. There are also floral clocks in Napier and 
Christchurch.

Further Discussion and Inquiry Extension

Challenge the students to invent their own way of 
measuring time. They may like to base their system 
on a water clock, hourglass, or come up with a 
whole new method of measuring time.

As a class, review facts about the sun and ask the 
students to make a poster titled “Sun Facts”. 

Challenge the students to follow the procedural 
text on P. 5 of The Sun and Time and make a 
sundial.

Challenge the students to find out about the history 
of a local public clock in their region and make a 
poster or Powerpoint presentation about it.

Invite the students to write a story about time 
travel. If they could, would they travel forward in 
time or backwards? What year/period would they 
go to? Why?

Research to find out more about the Egyptian sun 
god, Ra.

Invite the students to keep a sun diary, making 
note of where the sun is in the sky at different 
times of the day. What time is sunrise? What time 
is sunset?

As a class, learn about the sun and shadows. Why 
are shadows formed? How do the size and shape 
of shadows change during the day? How does the 
changing position of the sun cause shadows to 
change?


